April 9, 2012 Staples High School

WESTPORT BOARD OF EDUCATION

*AGENDA

(Agenda Subject to Modification in Accordance with Law)

PUBLIC CALL TO ORDER:

7:00 p.m. Staples High School, Pupil Services Conference Room 333

ANTICIPATED EXECUTIVE SESSION: Pending Litigation

RESUME PUBLIC SESSION

PLEDGE OF ALLEGIANCE: 7:30 p.m. Staples High School, Cafeteria B (Room 301)

ANNOUNCEMENTS FROM BOARD AND ADMINISTRATION

MINUTES: February 6, 2012, March § and March 19, 2012

PUBLIC QUESTIONS/COMMENTS ON NON-AGENDA ITEMS (15 MINUTES)

INFORMATION:

1. Update on Bullying Procedures (Encl)  Ms. Gilchrest
Dr. Babich
Mr. Rizzo

DISCUSSION/ACTION:

1. Acceptance of Gifts (Encl) Dr. Landon

DISCUSSION:

1. Technology for Instructional Purposes: Myths v, Facts (Encl.)  Dr. Landon
Ms. Comm
Ms. Gilchrest

2. Quarterly Financial Report: July 1, 2011 - March 31, 2012 (Encl)  Ms. Harris

ADJOURNMENT

*A 2/3 vote is required to go to execulive session, to add a topic to the agenda of a regular meeting, or to start a new topic after 10:30 p.m.
The mesting can also be viewed on cable TV on channel 78; AT&T channel 99 and by video stream @www.westport.k12.ct.us

PUBLIC PARTICIPATION WELCOME USING THE FOLLOWING GUIDELINES:

« Comment on non-agenda fopics will occur during the first 15 minutes except when staff or guast presentations are scheduled.
» Board will not engage in dialogue cn non-agenda items.

» Public may speak as agenda topics come up for discussion or information.

« Speakers on non-agenda itemns are limited to 2 minutes each, excep! by prior arrangement with chair,

+ Speakers on agenda items are limited to 3 minutes each, except by prior arrangernent with chair.

« Speakers must give name and use microphone.

» Responses to questions may be deferred if answers not immedialely available.

« Public comment is nosmally not invited for topics listed for action after having been publicly discussed at one or mere meetings.



DEPARTMENT OF PUPIL SERVICES
WESTPORT PUBLIC SCHOOLS
72 North Avenue
Westport, Connecticut 06880-2721

CYNTHIA A. GILCHREST (203) 341-1253
DIRECTOR OF PUPIL. SERVICES FAX  (203)341-1295

TO: Dr. Elliott Landon

FROM: Cynthia Gilchrest, Michael Rizzo, and Dr. Valerie Babich
DATE: April 9, 2012

RE: Research on Best Practices in School Climate Programs

In response to your request for research concerning best practices to address bullying throughout
the United States, we are providing the following information and will be prepared to discuss this
information at the Board of Education meeting on April 9, 2012.

Our initial review has resulted in finding the National School Climate Standards issued by the
National School Climate Center. These standards are research based and provide a framework
that allows us to assess ourselves against best practices in this area. Secondly, we have included
a research summary from the Center for Social and Emotional Education, now known as the
National School Climate Center, which is the most comprehensive summary we have identified

thus far.

Finally, we have included in your packet 5 Bullying prevention and intervention school-wide
approaches that are currently being used in the United States. While there may be more
approaches/programs, these 5 were identified as evidence based programs in the conference
“Bullying Prevention and Intervention: Realistic Strategies for Schools” which featured Susan
M. Swearer, Ph.D., a national researcher in bullying. Currently, two of the five programs are
available for use within the Westport Schools. It is important to note, however, that programs
are a small component of an overall effort to improve school climate.

We look forward to discussing this information on April 9, 2012.
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here is growing appreciation that school cli-

mate—the quality and character of school
life'—fosters children's development, learning
and achievement. School climate is based on the
patterns of people’s experiences of school ife; it
reflects the norms, goals, values, interpersonal
relationships, teaching, learning and leadership
practices, and organizational structures that com-
prise school life. The increased attention to school
climate reflects both the concern for improving
= gchools and the need for preparing students to
3 address the myriad of challenges they will face in
the 21st century.

A growing body of empirical research shows that a
sustainable, positive school climate reduces drop-
outs and fosters youth development and academ-
ic achievement, as well as the knowledge, skills,
and dispositions necessary for students to be
responsible and productive members of society®.
All learners want and need to be safe and happy:
to be supported, cared for, valued, approptriately
challenged and engaged in ways that touch our
hearts as well as our minds. Empirical research
has also shown that when school members feel
safe, valued, cared for, engaged and respected,
learning measurably increases, and staff satisfac-
: tion and retention are enhanced.

. The National School Climate Council stresses that
a sustainable, positive school climate is one that
fosters youth development and leaming necessary
for a productive, contributing and satisfying life in
a democratic society. Such a climate includes:

» Norms, values, and expectations that support
people feeling socially, emotionally and physically
safe,

+ Members of the school community who are en-
gaged and respected,

« Students, families and educators that work to-
gether to develop, and contribute {o a shared
schoof vision;

« Educators who model and nurture an attitude
that emphasizes the benefits and satisfaction that
can be gained from learning; and,

« Members of the school community who contrib-
ute to the operations of the school and the care of
its physical environment.

These factors matier and show the importance of
school climate. Practices are designed to promote
a positive climate that fosters the environment
which ensures all students have an equal oppor-
tunity to succeed and become socially conscious
and ethical members of soclety. Furthermore,
such practices play a critical role in the graduation
of young people who will go on to lead satisfying
lives, care about the common good, engage in the
democratic process, possess the skills and abili-
ties to work with others in the workplace and in
their communities, and who are productive mem-

bers of society.

Given that all efforts fo improve schools ben-
efit from being based on a well developed
set of standards and indicators, leaders from
across the country have collaborated on the
development of the following National School
Climate Standards®.
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The National Schoo! Climate Standards present a vision and framework for a positive and sustainable school
climate. They complement national standards for Content, Leadership, and Professional Development and the
Parent Teacher Association's National Standards for Family School Partnerships Standards.

This framework is comprised of five standards that support effective schoal climate improvement efforts:

1. The school community has a shared vision and plan for promoting, en-
hancing and sustaining a positive school climate.

2. The school community sets policies specifically promoting (a) the devel-
opment and sustalnability of social, emotional, ethical, civic and intelectual
skills, knowledge, dispositions and engagement, and (b) a comprehensive
system to address barriers to learning and teaching and reengage students
who have become disengaged.

3. The school community’s practices are identified, prioritized and supported
to (a) promote the learning and positive social, emotional, ethical and clvic
development of students, (b) enhance engagement in teaching, learning, and
school-wide activities; (¢) address barriers fo learning and teaching and re-
engage those who have hecome disengaged; and {d) develop and sustain an
appropriate operational infrastructure and capacity bultding mechanisms for
meeting this standard.

4. The school community creates an environment where all members are wel-
comed, supported, and feel safe in school: socially, emotionally, intellectually

and physically.

5. The school community develops meaningful and engaging practices, ac-
tivities and norms that promote social and civic responsibilities and a com-

mmitment to social justice.

The National School Climate Standards provide a research based framework and benchmark criteria for educa-
tional leaders (Schaool Boards, State Departments of Education, Superintendents, Principals and After School
leaders) to support and assess district and schoof efforts to enhance and be accountable for school climate®. They
also provide guidance for professional preparation and continuing education. Appendix C includes a glossary of

ferms.

As with most standards, School Climate Standards de not recommend or detail specific assessment, curricular,
feadership, professional development, and related systemically informed prograns, curicula, or services. Each
state andfor school community must consider how best to translate these standards into practice in ways that
build on past experiences, values, strengths, priorities, and contextual needs of the local school commuaity.
low include sixteen indicators for supporting student learing, positive youth de-
ub indicators furlher.definéate essentials:i..




sustaining a positive school climate.

Indicators and sub-indicators;

1.1 Schoot policies and practices support schooi, family, youth and community members working together to establish a
safe and productive learning community.

1.1.1 School, family, community and youth members agree to work on strategies to be impmented for ongoing
school climate improvement.

1.1.2 Policies and practices are regularly assessed to ensure continual refinement that enhances the quality of a
safe and productive learning community.

1.1.3 School, family and youth membars collaboratively develop, publicize and model codes of conduct that support
positive and sustained school climate.

1.2 Schools gather accurate and reliabie data about school climate from students, school personnel and parents/guard-
ians for continuous improvemant and share it regularly with the school community.

1.2.1 Educational leaders regularly assess and monitor policies and practices and revise as necessary {o determine
the effectiveness of school, family and community members working together to support student iearning, teaching

and positive youth development.

1.2.2 Schools use multiple evidence-based methods of collecting data, such as surveys, observational methods and
behavior repoits, that recognize the range of factors that shape school climate (e.g., social norms, school connect-
edness, sense of safety, discipline, leaming/teaching, leadership, absence rates and mobility).

1.2.3 Schoot, family, community and youth leaders establish procedures for using school climate findings (including
disaggregated data) to establish instructional and/or schoal-wide improvement goals and implementation strategies
that will enhance student fearning and positive youth development.

1.2.4 School climate reports are petiodically provided that communicate effectively with all school community mem-
bers and families about goals, benchmarks and progress,

1.3 Capacily building is developed over time to enable all school community members to meet school climate standards.

1.3.1 Capacity building includes developing infrastructure, classroom and school-wide prevention and intervention
sirategtes/praclices, and developing policy and systemic changes that promote positive school climate.




) the development and sus-
tainability of social, emotional, ethical, civic and intellectual skills, knowledge and dispo-
sitions and (b} a comprehensive sysfem fo address harriers to learning and teaching and

reengage students who have become disengaged.

Indicators and sub-indicators:

2.1 Policies and mission and vision statements that promote social, emotional, ethical and civic, as well as intellectual,
skills and dispositions are developed and institutionalized.

2.1.1 Polictes promote curriculum content, continued monitoring and standards for social, emotional, ethical and civic
learning and are fully integrated into the classroom and schoo! in ways that align with 21st century learning and with
students’ prevailing cultures, circumstances and languages.

2.1.2 Policies for instructional and assessment processes and standards are personalized in ways that model and
promofe mutual respect, caring and a psychological sense of community.

2.1.3 Accountability measures and data are used and monitored that directly demonstrale the impact of efforis to
promote social, emotional, ethical and civic learning.

2.2 Policies and mission and vision statements are developed and institutionalized that promote a comprehensive system
to address barriers to learning and teaching and reengage students who have become disengaged.

2.2.1 Policies promote engagement and address batriers to learning and teaching while reengaging disconnected
students through an intervention framework that generates a comprehensive and cohesive system of learning sup-
ports as delineated in Standard 3.

2.2.2 Policies ensure continuing development and sustainability of a comprehensive and cohesive system of learn-
ing supporis.

2.2.3 Accountability measures, data and moniforing are used that directly demonstrate the impact of efforts to ad-
dress barriers to learning and teaching and reengaging students who have become disengaged.

2.3 Policies promote use and monitoring of natural and informal opportunities {(e.g., recreational and extracurricular as-
pects of classroom and school life, formulation of codes of conduct and fair enforcement of rules, mentoring, and informal
interactions among and with students) to ensure they support the helpful norms of learning and teaching that foster mutual
respect and carlng; engagement; safety and well being; civil, pro social, responsible behavior; and a psychological sense
of community.

2.4 Policles ensure the operational and capacity building mechanisms (including staff and student development) related to
this standard are fuily integrated into a school's infrastructure and are effectively implemented and sustained.
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The school community’s practices are identified, prioritized and supported to (a) pro-
mote the learning and positive social, emotional, ethical and civic development of stu-
dents, (b) enhance engagement in teaching, learning and school-wide activities; (c)
address barriers to learning and teaching and reengage those who have become disen-
gaged; and (d} develop and sustain an appropriate operational infrastructure and capac-

ity building mechanisms for meeting this standard.

Indicators and sub-indicators:

3.1 Specific praclices are designed to enhance engagement of every student through classroom-based social, emotional,
ethical and civic learning and in school-wide aclivities.

3.1.1 Instructional and engaging practices focus on cognitive and behavioral learning as well as soctal, emotional,
ethical and civic engagement.

3.1.2 Practices facilitate students’ desire and ability to share their perceptions readily (e.g.. to enter into dialogues
with adults and peers al school), emphasize interesis and needs, stress options and choices and a meaningful role
in decision making, provide enrichment opportunities, provide a continuum of guidance and support and minimize

coercive inferactions.

3.1.3 Based on research about intrinsic motivation, practices are deslgned to maximize feelings of competence,
self-determination and connectedness to others and to minimize threats to such feelings. Practices are designed to
minimize psychological reactance by not overemphazing social control strategies and not over relying on exirinsic
motivation to promote positive social, emotional, ethical and civic behavior and learning.

3.2 Teachers and schoo! administrators design specific classraom and school-wide practices to address barriers to learn-
ing and teaching and reengage those who have become disengaged.

3.2.1 Practices include a full continuum of integrated systems of intervention designed to:

« Promote healthy development and prevent negatfive problems;

+» Respond as early after problem onset as is feasible;

» Provide for those whose serious, pervasive and chronic negative problems require more intensive assistance and

accommodation.

3.2.2 Classroom and school wide interventions are designed to:

+ Enhance regular classroom sirategies to enable learning {e.g.. improving instruction and classroom management
practices for maximum engagement and reengagement of all students and to pursue response to intervention prac-
fices for those with mild to moderate learning and behavioral problems)

» Support transitions (e.q., assisting students and families as they negofiate

school and grade changes and many other transitions),

+ Increase home and school connections;

* Respond to and, where feasible, prevent crises;




- Provide miuiltiple opportunities for students 1o have leadership Toles that enhance: their: commitment-to schooland to
the development of themselves and others,

3.2.3 Classroont and schoolwide praclices are designed to address barriers to learning and teaching and reengage
those who have become disengaged; these practices are developed into a comprehensive and cohesive system of
learning supports that weaves together school and community resources,

3.3 School leaders develop and sustain a comprehensive system of learning supports by ensuring an appropriate opera-
tional infrastructure that incorporates capacity building mechanisms.

3.3.1 The school has administrative leaders who are responsible for the development, operation and sustainability of
high quality practices related to this third standard (Practices are identified, supported and prioritized that (a) en-
hance engagement in teaching, learning and school-wide aclivities; (b} address bartlers to learning and teaching and
reengage those who have become disengaged; and (c) develop and sustain an appropriate systemic infrastructure
and capacity building mechanisms for meeting this standard.). These responsibilities are delineated in job descrip-

tions.
3.3.2 Sufficient staff are assigned to developing and sustaining such high quality practices.

3.3.3 Leadership and staff are provided continuous professional development in order to develop and sustain prac-
tices related to this third standard.

3.3.4 An effective school family community operational infrastructure is in place for weaving schoot and community
resources together and for ongoing planning, implementing and evaluating the comprehensive system of learning

supports,

3.3.5 The operalional and capacity building systems related to this third standard are fully integrated with the
school's mechanisms for improving instruction, management and overall governance.

School Climate Standard #4
The school community creates an environment where all members are welcomed, sup-

potted, and feel safe in school: socially, emotionally, intellectually and physically.

Indicators and sub-indicators;

4.1 Schoot leaders promote comprehensive and evidence-based instructional and school-wide improvement efforts de-
signed to support students, school personnet and community members feeling welcomed, supported and safe in school:

socially, emotionally, intellectually and physically.

4.2 Students, their families, school staff and community stakeholders are regularly surveyed and are asked to indicate
what the school should do to further enhance a welcoming, supportive and safe environtment.




cho e g
norms that promote social and civic responsibilities and a commitment to social justice.

Indicalors and sub-indicators:

5.1 Students and staff model culiurally responsive and ethical behavior. This reflects continuous learning that buitds
knowledge, awareness, skills, and the capacity fo identify, understand, and respect the unique beliefs, values, cusfoms,
languages, and traditions of all members of the school community®.

5.1.1 Curriculum and instructional practices promote curiosity, inquiry info and celebration of diverse beliefs, cus-
toms, fanguages, and iraditions of all members of the school community.

5.1.2 Students have ongolng opportunities fo provide service to others in meaningful and engaging ways in their
school and in the larger community.

5.2 Relatlonships among and between staff and students are mutually respectful, supportive, ethical and civil.
5.2.1 Every student is connected to a caring and responsible adult in the school.
5.2.2 Social norms in the school support responsible and positive peer relationships.

5.2.3 Discipline procedures are afigned with the goals of supporting students in their learning and being respectful of
all individuals; the goals are enhanced with aulhentic student-driven opportunities for reconciliation when appropri-

ate.

5.3 Students and staff are actively engaged in celebrating milestones and accomplishments as they work to achieve
meaningful school and community life.

References:

Adelman, H.S. & Taylor, L. (2005). Classroom climate. In S. W. Lee (Ed.), Encyclopedia of School Psychology, Thousand
Oaks, CA: Sage.

Cohen, J., McCabe, L., Michelli, N.M. & Pickeral, T. (2009). School Climate: Research, Policy, Teacher Education and
Practice. Teachers Collage Record, Volume 111: Issue 1; pp 180-213. (January). (Available on: hitp:/www.tcrecord.
org/Content.asp?Contentid=15220)

Freiberg, H. J. (Ed.). (1999). Schoo! Climate: Measuring, improving and sustaining healthy learning environments. Phila-
delphia, PA: Falmer Press.

National School Climate Councit (2007). The School Climate Challenge: Narrowing the gap befween school climate
research and school climate poficy, practice guidelines and teacher education poficy. On: www.schoolclimate.org/index.

php/climatefpolicy/




APPEN .
HOW THESE STANDARDS WERE DEVELOPED

Acknowledgements
The National School Climate Standards are the product of the efforts of many individuals and groups.

I n July 2008, the National School Climate Council agreed to develop National School Climate Slandards. Over the
course of the following year a series of drafts were developed, critiqued and revised as detalled below. The National
School Climate Council Development Team, members of the National School Climate Gouncil and additional groups of
reviewers provided essential counse! fo develop these siandards.

The Development Team, comprised of Jonathan Cohen, Mary Lou Rush and Bonnie Hedrick (with able support from Rob-
ert Canning), developed a first draft of the standards, This first draft built on the Ohio Schoot Climate Guidelines as well as
a recent and exhaustive review of school climate research. The National School Climate Development Team critiqued and
helped to revise this draft. Over the course of several months many new drafts were completed, critiqued and revised.

In December 2008, the University of Missouri Review Team (noted below) met to conduct a thorough review of work

that had been done to thal date. This team engaged in the following activities: (1) Generating a list of characteristics that
define a positive school climate and/or delineating our vision of an ideal school; (2) Crically and constructively assess-
ing the definition for a positive and sustained school climate developed by the National School Climate Council; and, {3}
Using findings that emerged from the two activities noted above to critique a new draft of the standards. As a result of this
process, the University of Missouri Review Team recommended that we continue to include the five basic standards with
a number of recommended modifications resulting in a 5th draft of the standards. This draft was reviewed by members of
the National Schoo! Climate Councll resulting In a 6th draft.

In the spring of 2009, over forty principals, superintendents, mental health professionals, educational researchers, and
state and national leaders (noted below) reviewed the 6th draft. Their feedback and recommendations resuited in the 7th

draft of the standards.

On September 17, 2009, the New England Equity Assistance Center and New England College hosted a meeting at
Brown Universily fo offer feedback on the evolving set of National School Climate Standards. Forty of New England's edu-
cationat equity advocates and school leaders were in attendance (noted below). Altendees included teachers, administra-
tors, professors, consuitants and officials from state and city departments of education from New Hampshire, Vermont,
Maine, Massachusefts, Connecticut and Rhode Istand. The goals of this meeting were: 1) to ensure that the standards
help schools effectively and equitably address school climate issues, and 2) to ensura that the standards help schools and
communities equitably address the specific, unique needs and common challenges faced in schools by children and fami-
lies from diverse, minority and underprivileged communities. The group spent the day reviewing the draft Schoot Climate
Standards and discussing how each of the five standards might help schools and communities better understand and ad-
dress the needs of students from various racial, ethnic, gender, sexual orientation, disabiiity and religious groups.

In Iate September, the National School Climate Gouncil Standards Devefopment Committee reviewed the recommended
changes that the New England Equily Assistance Center and New England College group suggested. Many of the sug-
gestions and recommendations have helped to make these standards even more clear, fair and just.

We are also grateful to Jennifer Morton, Ph.D., Emily Stork, Marcy Borten, and Gene Browne who helped in
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David L. Shields, Affliate Associate Professor of Education, Divislon of Teaching and Learning, Universily of Missourt-SL. Louis
Bryan Sokol, Assistant Professor in Psychology, St. Louls University

Val Turner, Docloral Siudent in Educational Psychology, University of Missouri-Si. Louds
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APPENDIX
GLOSSARY OF TERMS

Accountability refers to the notion that people (e.g., students or teachers) or an organization {e.g., a school, school
district, or state department of education) should be held responsible for improving student achievement and should be
rewarded or sanctioned for their success or fack of success in doing s0. Accountability measures and data refer to the
specific measurement systems (e.g., an academic grade or a school climate pattern) that school leaders use to make
decisions about student fearning andfor school improvement efforts.

Assessment Is the measurement of knowledge, skills and beliefs to determine the ieve! of student achievement in a par-
ticular content area {e.q., performance-based assessments, writien exams, quizzes).

Awareness refers to how knowledgeable we are about a given topic. It does not relate to our inclination to learn or act in
a given way or to what extent we are actually able or skilled to do so.

Barriers to learning refers to external and internal factors that interfere with academic and social success at school. They
stem from a variety of widely recognized societal, neighborhood, familial, school, and personat conditions.

Benchmark is a description of a specific level of student achievement expected of students at particular ages, grades,
developmental levels, or during a speclfic point in the school year.

Best Practice is a technique or methodology that has been proven to reliably lead to a desired result through research
and experience.

Capacity building refers to the process of creating a school environment with appropriate policy and human resource
development that will support schoot reform in an ongoing manner,

Coercive interactions refers to the process of educators using force or authority to make a person do something against
his or her will.

Codes of conduct delineate explicit or implicit principles, values, standards, or rules of behavior that guide the decisions,
procedures and systems of a school (or other organizations) in a way that (a) contributes to the welfare of its key stake-
holders, and (b) respects the rights of all constiluenis affected by its operations.

Culturally responsive educational systems are grounded in the belief that cuiturally and linguistically diverse students
can excel In academic endeavors. Culturally responsive pedagogy and practice facilitates and suppotts the achievement
of all students. In culturally responsive classrooms and schools, effective teaching and learning occur in a culturally-sup-
ported, learner-centered context, whereby the strengths students bring to school are identified, nurtured and utilized to
promote student achievement.

Curriculum refers {o the course of study offered by a school.

Data-driven decision making is a process by which district leaders, school leaders, teachers and parents review cause
and effect data to determine
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ments; for example, mig y .
have disabilities, or have limited English fluency. Disaggregated data allows the school community fo understand how

various sub-groups within the schoot perceive school climate.
Dispositions refers to the tendency to act in given ways.

Engagement (disengaged and reengaged) is defined in three ways in the research literature:
- Behavioral engagement draws on the idea of participation; it includes involvement In
academic and social or extracunicular activities and is considered crucial for achieving
positive academic outcomes and preventing dropping out.

- Emotional engagement encompasses positive and negative reactions to teachers,
classmates, academics, and schoot and Is presumed to create ties to an institution and

inffuence willingness to do the work,
« Cognifive engagement draws on the idea of investment; it incorporates thoughtfulness

and willingness to exert the effort necessary to comprehend complex ideas and master
difficult skills, (School Engagement: Potential of the Concept, State of the Evidence” (2604) by J. Fredricks, P. Blu-

menfeld & A. Paris. Review of Educational Research, 74, 59-109.)

- Disengaged students are those who do not manifest behavioral engagement. The source of the disconnect may be
either emotional or cognitive, or both. Reengaging such students usually requires addressing intrinsic mofivational
needs with strategles that maximize student feelings of compelence, self-determination, relatedness to significant

others and minimizing threats to such feelings.

Evidence-based practices in education refers to instructional and/or school-wide improvement practices which system-
atic empirical research has provided evidence of statislically significant effecliveness.

Formative assessment is {he process used by teachers to determine how to adjust instruction in response to student
needs, and by students to adjust leaming strategies. Formative assessments are used to inform and adjust instruction,
and are not used to evaluate student progress for a grade.

instructionat practices refers to teaching methods that guide interaction in the classroom.

Knowledge refers to the information or understanding that a person has.

Learning community refers to a group of people who share common values and beliefs and are actively engaged in
learning together from and with each other.

Learning supports are the resources, sirategies and practices that provide physical, social, emotional and intellectual
assistance to directly address barriers to leaming and teaching and reengage disconnected students. A comprehensive
system of learning supports provides interventions in classrooms and school-wide seftings and is fully integrated with ef-
forts to improve instruction and management at a school. In keeping with public education and public health perspectives,
the system is designed to enable holistic student development while addressing negative social, behavioral, academic

and emotional problems.

Mobility refers to how often families move from one school community to another within or oulside of a school district.




school, families of schools, district, regicnal and state levels.

Positive, sustained school climate is one that fosters youth development and learning necessary for a productive, con-
tributing and satisfying life in a democratic society. Such a climate includes: norms, values and expectations that support
people feeling socially, emotionally, intellectually and physically safe; members of the school community who are engaged
and respected; students, family members and educators who work together to develop, live and contribute {0 a shared
school vision: and educalors who model and nurture an atlitude that emphasizes the benefits and satisfaction that can

be gained from learning. Members of the school community contribute to the operations of the school and the care of its
sociaf, emotional, intellectual and physical environment.

Positive youth development refers to the intentional effort to support the heaithy development of youth.

Professional Learning Community (PLC) is a collegiat group of educators who are united in their commitment fo con-
tinuous adult and sludent fearning who work and {earn collaboratively to realize a common mission, visit and review other

classroorus, and participate in decision making.

Safety — physical, social, inteliectual and emotional. Safety refers to being free from danger. Feeling and being safe
is a fundamental and basic need. Feeling safe and being safe are not synonymous. Schools measure rates of physical
violence and as a resuit tend to focus primarily on physical safety. Social safety refers to feeling and being safe interper-
sonally. Mean-spirited, bullying behaviors, exclusion and harassment undermine social safety. Emotionally safety refers
to feeling sufficiently comfortable with our own internal feelings, thoughts and impulses. Feeling emotionally safe supports
learners to reach their academic potentials. Infellectual safety refers to being able to take academic risks, to engage in
necessary guestioning and dialogtte when one does not know, and to feel comfortable with being confused.

Skill refers to the ability to do something.

School climate refers to patierns of people’s experiences of school life; it reflects the norms, goals, values, interpersonal
relationships, teaching, learning and leadership practices, as well as the organizational structures that comprise school

life,

School connectedness refers to student perceptions that adulis in the school care about their learning and about them
as individuals. Connectedness is measured in terms of how much/often students feel close to people at school, are happy
to be at school, feel a part of the school, feel (hat teachers treat them fairly and feel safe at school.

Social, emotional, ethical and civic learning refers to the intentional process of promoling students’ social, emotional,
ethical and civic skills, knowledge and dispositions. There are two major, overlapping educational 'camps’ in America
today that are focused on social, emotional, ethical and civic teaching and learning: character education angd social ema-

tional learning.

Social justice refers to the idea that all people are entitled to full access to life’s chances, human dignity, peace, and
genuine security. Social justice exists when all members of a society lead tives committed to respectful treatment of all

and nondiscrimination and non-repression of others.




g
succeed as citizens and workers in the 21st century.

Reactance is an emotlonal reaction in direct contradiction fo rules or regulations that threaten or eliminate specific behav-
ioral freedoms. It can oceur when somecns s heavily pressured {o accept a cerfain view or allitude. Reactance can cause
the person to adopt or strengthen a view or attflude that is contrary to what was intended and also increases resistance {o

persuasion.
Reliable data refers to information that is accurate and dependable.

Vision and mission statements refers to K-12 school goal setting documents that — In theory — act as organizing an-
chors for all school improvement efforts. Different schools and districts define vision and mission statements In somewhat
different ways. Generally, a vision statement is the school's clear, motivating description of the desired outcome of K-12
education. Vision statements also define the purpose of K-12 education. A mission statement delineates what the school

will do to actualize the school's vision statement.




CENTER FOR SOCIAL AND EMOTIONAL EDUCATION



Center for Social and Emotional Education
School Climate Brief Vol. T No, T January 2010

Over the past two decades, researchers and educators have
incteasingly recognized the importance of K-12 school
climate, This summary builds on our 2009 school climate
research summary (Cohen, McCabe, Michelli, & Pickeral,
2009) and details how school climate is associated with and/
or promotes safety, healthy relationships, engaged learning
and teaching and school improvement efforts. With a few
exceptions, the citations below represent empirical studies that
have been published in peer-reviewed journals. (If you would
like to receive abstracts for the citations noted below, please
write to info@schoolclimate.org:)

The National School Climate Council (2007} defines
school climate and a positive, sustained school climate in the
following ways:

School climate is based on patterns of people’s
experiences of school life and reflects norms, goals,
values, interpersonal relationships, teaching and learning
practices, and organizational siructures.

A sustainable, positive school climate fosters youth
development and learning necessary for a productive,
contributive, and satisfying life in a democratic society,
This climate incldes norms, values, and expectations
that support people feeling socially, emotiopally and
physically safe. People are engaged and respected.
Students, families and educators work together

to develop, live, and contribute to a shared school
vision. Educators model and nurture an attitude that
emphasizes the benefits of, and satisfaction from,
learning, Each person contributes to the operations
of the school as well as the care of the physical
entvironment,

While Perry was the first educational leader ro explicitly
addtess how schoal climate affects students and the learning
process (Perry, 1908), the rise of the systematic study of school
climate grew out of organizational research and studies in

School Climate Research Summary - January 2010

school effectiveness (Anderson, 1982; Creemers & Reezigt,
1999; Kreft, 1993; Milier & Fredericks, 199(; Puckey &
Sinith, 1983).

Virtually all researchers suggest that there are four essential
areas of focus: Safety (e.g, rules and norms; physical safety;
soclal-emotional safety); Relationships {e.g. respect for
diversity; school connectedness/engagement; social support
— adults; social support — students; leadership); Teaching and
Learning (e.g. social, emotional, ethical and civic learning;
support for learning; professional relationships); and the
Institutional Environment (e.g. physical sutrounding).
However, there is not yet a consensus about which dimensions
are essential to measuring school climate validly’, Over time,
research will help to refine and develop our understanding of
what aspects of school climate can and need to be assessed.

As detailed below, the systematic study of school climate has
led to a growing body of research that attests to its inportance
in a variety of overlapping ways, including social, emotional,
intellectual and physical safety; positive youth development,
mental health, and healthy relationships; bigher graduation
rates; school connectedness and engagement; academic
achievement; social, emotional and civic learning; reacher
retention; and effective school reform.

For the purposes of this summary, research findings will

be divided into the following five dimensions: safety,
relationships, teaching and learning, the institutional
environment and school reform. These dimensions are
interconnected. ‘Thus, information in one section may relate to
another dimension as well.

Safety

F celing safe — socially, emotionally, intellectually and
physically — is a fundamental human need. Feeling safe
in schools powerfully promotes student learning and healthy
development (Devine & Cohen, 2007).
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However, there is a great deal of research that shows that
many students do not feel physically and emotionally safe in
schools. For example, a study found evidence tha high school
students are fearful about going to school because of the
violence and personal victimization some of them experience
during the school day (Astor, Benbenishty, Zeira, & Vinokur,
2002). Studies have also shown that students feel less safe in
large schools and that verbal bullying is more likely to cccur
at such schools (Lleras, 2008). QOur Center's scheol climate
assessment work with thousands of schools across America
has shown thar the adults in the school community (school
personnel and parents/guardians) typically believe that
bullying and social violence are a“mild” to“maderately severe”
problem while students consistently report that it is a severe”
problem (Cohen, 2006).

Although many urban and economically disadvantaged schools
ate plagued by physical violence, most students are not exposed
to physical violence {Mayer & Furlong, 2010). Usfortunately,
this is 1ot the case for social, emotional and inteftectual

safety. In fact, bully-victim behavior is a serious public health
problem, Research from the Health Resources and Services
Administration’s (HRSA} National Bullying Campaign
showed thar up to 25% of U.S. students are bullied each year
(Melton et al,, 1998). As many as 160,000 students may stay
home from school on any given day because they are afraid

of being bullied (Nansel et al., 2001). The growing trend of
cyber bullying penetrates the home via computers and cellular
phones. At least one our of three adolescents repott being
seriously threatened online, and 60% of teens say they have
patticipated in online bullying. A growing body of research has
underscored that bully-victim behavior is toxic; it undermines
K-12 students’ capacity to fearn and develop in healthy ways.
When students bully and/or are victimized repeatedly, it
dramatically increases the likelihood that they will develop
significant psychosocial problems over time. Bullying seems ro
adversely affect the witnesses, too. A recent study of more than
2,000 students (ages 12 to 16} found that those who witnessed
bullying reported more feelings of depression, anxiety, hostility
and inferiority than either the bullies or victims themselves
(Rivers, Poteat, Noret, & Ashurst, 2009).

Homophobia is one of the most common causes of bully-

Center for Social and Emotional Education
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victim behavior (Birketc, Espelage, & Koenig, 2009). A recent
school climate survey of 6,209 middle school and high school
students revealed that roughly nine out of ten LGBT students
(86.2%) experienced harassment at school in the previous
year (Kosciw, Diaz, & Greytak, 2008). In general, differences
(e.g. race, gender, disability, socio-economic and/or cultural
differences) are a common focus for bullying.

There is growing evidence educators also feel unsafe in
schools. A significant number of teachers are threarened
and/or assaulted by students every year (Dworkin, Haney, &
Telschow, 1998; Novotney, 2009).

Recent research suggests that positive school climate is
associated with reduced aggression and violence (Karcher,
2002b; Goldstein, Young, & Boyd, 2008; Brookmeyer, Fanti, &
Henrich, 2006) as well as reduced bullying behavior (Kosciw
& Blizabeth, 2006; Meyer-Adams & Conner, 2008; Yoneyama
& Rigby, 2006; Birketr et al., 2009; Meraviglia, Becker,
Rosenbluth, Sanchez, & Robertson, 2003). However, this
relationsbip has not been fully elucidated, One study revealed
that the association between school climate and level of
aggression and victimization is dependent upon each student’s
feelings of connectedness to the school (Wilson, 2004).

More specifically, “the amount of connectedness experienced
by the average student appears to consistently contribute to
predicting his or her Jikelihood of aggression and victimization
despite variations in school climate” (Wilson, 2004, p. 1).
Future research needs o critically examine the complex set of
individual, group and organizational factors that shape this
behavior in schoals.

What is clear is that comprehensive, ecologically informed
violence prevention efforts provide the essental foundation for
improvement. Recent reviews of effective school discipline and
bully prevention efforts underscore that we need to recongize
and target individual, peer, school, family and community
processes {Osher, Bear, Sprague & Doyle, 2010; Swearer,
Espelage, Vallancourt & Hymel, 2010).

Another important safety-related dimension is rules and
norms. Research underscores the importance of school rules
and perceived fairness in regard to students' behavior. There
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is evidence that schools in which rules are effectively enforced
(i.e. betrer discipline management) have Jower rates of
student victimization and student delinquency (Gottfredson,
Gottfredson, Payne, & Gottfredson, 2005).

Relationships

he process of learning and teaching is fundamentally

relational. The patterns of norms, goals, values and
interactions that shape relationships in schools provide an
essential foundation for school climate. One of the most
important aspects of relationships in school is how connected
people feel to one another. The Centers for Disease Control
and Prevention (2009) defines school connectedness as "the
belicf by students that adults and peers in the school care
about their learning as well as about them as individuals”
There is a growing body of research that suggests that school
connectedness is a powerful predictor of and/or is associated
with adolescent health and academic outcomes (McNeely,
Nonnemaker, & Blum, 2002; Whitlock, 2006; Ruus et al,
2007; Resnick et al., 1997), violence prevention (Karcher,
2002a, 2002b; Skiba et al.,, 2004), student satisfaction and
conduct problems (Loukas, Swzuki, & Horton, 2006).
Furthey, it is a protective factor against risky sexual, violence
and drug use bebaviors (Catalano, Haggerty, Oesterie,
Fleming, 8 Hawkins, 2004; Kitby, 2001). For a recent
summary of this research, see Centers for Disease Control and
Prevention (2009). ‘This 2009 summary details the range of
ways that K-12 schools can promote school connectedness.

From a psychological point of view, relationships refer not
only to relations with others but refations with ourselves:
how we feel about and take care of ourselves. ‘There is
extensive research that school climate has a profound impact
on students’ mental and physical health. School climate has
been shown to affect middle school students’ seff-esteem
(Hoge, Smit, & Hanson, 1990}, mitigate the negative effects
of self-ctiticism (Kuperminic, Leadbeater, & Blact, 2001}, and
affect a wide range of emotional and mental health outcomes
(Kuperminic, Leadbeater, Emmons, & Blatr, 1997; Payton
ct al,, 2008; Shochet, Dadds, Ham, & Montague, 2006;
Way, Reddy, & Rhodes, 2007). Research has also revealed a
positive cotrelation berween school climate and student self-
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concept (Cairns, 1987; Heal, 1978; Reynolds, Jones, Leger, &
Mutgatroyd, 1980; Rutter, Maughan, Mortimore, & Ouston,
1979).

The social emotional climate of a school is also related to the
frequency of its students’ substance abuse and psychiatric
problems (Kasen, Johnson, & Cohen, 1990; LaRusso, Romer,
& Selman, 2008; Ruus et al,, 2007; Shochet et al,, 2006).
More specifically, a positive school climate is linked to lower
levels of drug use as well as less self teports of psychiatric
problems among high school students (LaRusso et al,, 2008).
In early adolescence, a positive school climate is predictive of
better psychological well-being (Ruus et al,, 2007; Shochet et
al., 2006).

Moreover, a serjes of studies revealed that a positive scheol
climate is corvefated with decreased student absenteeism

in middle school and high school (deJung & Duckworth,
1986; Gottfredson & Goutfredson, 1989; Purkey & Smith,
1983; Reid, 1982; Rumberger, 1987; Sommer, 1985) and
with lower rates of student suspension in high school (W,
Pink, Crain, & Moles, 1982). A growing body of research
indicates that positive school climate is critical ro effective
risk prevention (Berkowitz & Biex, 2005; Catalano, Berglund,
Ryan, Lonczak, & Hawkins, 2002; Greenberg et al., 2003) and
health promotion efforts (Cohen, 2001; Najaka, Gottfredson,
& Wilson, 2002; Rand Corporation, 2004; Wang, Haertel, &
Walberg, 1993).

Safe, caring, participatory and responsive school climares

tend 1o foster a greater attachment to school and provide the
optimal foundation for social, emotional and academic learning
for middle school and high school students (Blum, McNelly, &
Rinehart, 2002; Goodenow & Grady, 1993; Lee, Smith, Periy,
& Smylie, 1999; Osterman, 2000; Wentzel, 1997). These
research findings have contributed to the U.S. Depariment of
Justice (2004), the U.S. Department of Bducation's Safe and
Drug Free Schools network, che U.S. Deparument of Health

and Human Services (2009) and a growing number of State
Departments of Bducation emphasizing the importance of
safe, civil and caring schools.
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Teaching and Learning

T eaching and learning represents one of the most
important dimensions of school climate. School leaders
and teachers should strive to clearly define the sets of norms,
goals, and values thae shape the learning and teaching
environment. Research supports the notion that positive
school climate promotes students’ ability to fearn,

A positive school climate promotes cooperative learning, group
cohesion, respect and mutual trust. These particular aspects
have been shown to directly improve the learning environment
(Ghaith, 2003; Kerr, Ireland, Lopes, Craig, & Cleaver, 2004;
Finnan, Schoepel, & Anderson, 2003).

A series of correlational studies have shown that scheol
climate is dircctly related to academic achievement (Brand,
Felner, Shim, Seitsinger, & Dumas, 2003; Brookoves,

Beady, Flood, Schweitzer, & Wisenbaler, 1977; Brookover,
1978; Brookover & Lezotte, 1979; Freiberg, 1999; Good &
Weinstein, 1986; Gottfredson & Gottfredson, 1989; Griffith,
1995; Ma & Klinger, 2000; MacNeil, Prater, & Busch, 2009;
Madaus, Airasian, & Kellaghan, 1980; Rutter, 1983; Rutter et
al.,, 1979; Shipman, 1981; Stewart, 2008; Fleming et al., 2005)
and that its effect seems ro persist years later (Hoy, Flannum,
& Tschannen-Moran, 1998}, Researchers have also looked

at the relationship between school climate and academic
achievement in relation to student classroom participation.
When students ave encouraged to participate in academic
learning, the potential for academic achievement increases
(Voelkl, 1995; Ladd, Birch, & Buhs, 1999).

"Teacher support is integral to student achievement. Research
shows that the student-teacher relationship in kindergarten is
related to later academic and behavioral ontcomes for students
(Pianta, Steinberg, & Rollins, 1995; Hamre & Pianta, 2001).
If a teacher-student relationship is negative and conflictual

in kindergarten, it is more likely that the student will have
behavioral and academic problems in later grades (Hamre &
Pianta, 2001). Also, teachers'interactions with students can
directly affect students’ behavioral and emotional engagement
in the classroom (Skinner & Belmont, 1993). When teachers
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support and interact positively with students, then students are
more fikely to be engaged and behave appropriately (Skinner
& Belmont, 1993).

The specific nature and goals of K-12 instruction impact
academic achievement in a variety of ways. Bducators (like
parents) are always teaching social, emotional, civie, and ethical
as well as intellectual lessons, intentionally or not, Research
shows that evidence-based character education programs

lead to higher achievement scores in elementary school
students (Benninga, Berkowitz, Kuehn, & Smith, 2003).
Also, evidence-based social and emotional learning programs
have resulted in impressive gains in achievement test scores
and in increasing the academic emphasis of elementary and
middle school students {Battistich, Schaps, & Wilson, 2004;
Bradshaw, Koth, Thornton, & Leaf, 2009; Elias & Haynes,
2008). A recent meta-analysis of over 700 positive youth
development, social emotional learning (SEL) and character
education studies revealed evidence-based SEL programs had
many significant positive effects, including improving students’
achievement test scores by 11 to 17 percentile points (Payron
et al., 2008)%

Implementing fearning activities beyond the classroom is

an effective way to incorporate civic education into a school
and these activities, in turn, promote student learning,
Encouraging active and collaborative learning through
authentic projects is most effective in an environment with a
civic mission that encourages trusting relationships becween
all members of the school community (Carnegie Corporation
of New York & Center for Information and Research on Civic
Learning and Education, 2003; Wentzel, 1997; Skinner &
Chapman, 1999).

Service learning projects promote civic education because these
activities teach students how to apply classroom material to
real life sitwations (Morgan & Streb, 2001; Bandura, 2001;
Torney-Purta, Lehmanmn, Qswald, & Schulz, 2001). For
example, activities like community service and debates enhance
the learning environment by providing students opportunities
to patticipate and begin forining their own opinions of social
and government systems ( Torney- Purta, 2002; Youniss et

al,, 2002), Moreover, when these activities are presented in a
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collaborative environment, they encourage students to interact
and build upon one another’s ideas (Wentzel & Watkins,
2002; Ghaith, 2003), If students are given ownership and
choice in their service learning projects, there is evidence that
students’ self concept and tolerance for diversity will increase
(Morgan & Streb, 2001}

Furthermore, school climate influences how educators feel
about being in school and how they teach. Recent research
shows that school climate powerfully affects the lives of
educators and teacher retention. School climate enhances

or minimizes emotional exhaustion, depersonalization, and
feelings of low personal accomplishment (Grayson & Alvarez,
2008) as well as attrition (Miller, Brownell, & Smith, 1999).
Research shows that when teachers feel supported by both
the principal and their peers, teachers are more committed to
their profession (Singh & Billingsley, 1998). A positive school
climate is also associated with the development of reachers’
beliefs thac they can positively affect student learning (FHoy

& Woolfolk, 1993). The National Commission on Teaching
and America’s Future defines school climate in rerms of a
learning comtunity and argues that poor school climate is an
important factor contributing to teacher retention (Fulton,
Yoon, & Lee, 2005).

Institutional Environment

In this section, we briefly review recent research about how
smaller schools can greatly improve school climate and how
the physical layour of the school can affect safety.

There are various benefits to smaller schools for student
achievement, safety, and relationships 2among members of the
school community. Smaller schools are positively correlated

to school connectedness (MclNelly et al., 2002}. In addition,
research suggests that, at the middle-school level, smaller
schools lead to better academic performance though the
picture is more complicated at the elementary and high school
levels (Stevenson, 2006), However, reducing the school size is
not the only way to improve the school environment. Instead, a
school should strive to form smaller Jearning communities as a
way to improve the learning environment (Cotton, 2001).
School space is another environmental dimension that impacts

students’ feelings about safety. Astor and colleagues’ research
(2001) demonstrated that students felt unsafe in unsupervised
areas of the school building. In fact, there is a growing body

of research that illuminates how environmental variables such
as classroom layout, activity schedules and student-teacher
interactions can influence student behaviors and feelings of
safety (Conroy & Fox, 1994; Van Acker, Grant, & Henry,
1996). :

School Climate and Improvement

Schooi climate is an important factor in the successful
implementation of school reform programs (Bulach &
Malone, 1994; Dellar, 1998; Gittelsohn et al., 2003; Gregory,
Henty, & Schoeny, 2007). For example, teachers’ perceptions
of school climate influences their ability to implement
school-based character and development programs (Beets

et al,, 2008). Studies about the iniplementation of character
education programs suggest that the most effective ones are
those incorporated into the school curriculum and developed
holistically with the school community (Keer et al., 2004).

Some of the most important research that efucidates the
relationship between schoot climare and school improvement
efforts emerged from a multi-year study of schools in Chicago.
Bryk and his colleagues found evidence that schools with high
velational trust (good social relationships among members
of the school community) are more likely to make changes
that improve student achievement {Bryk & Schneider,
2002). In their most recent summary of this work, Byrk

and his colleagues (2010) detail how the following four
systems interact in ways that sapport or undermine school
improvement efforts: (i} professional capacity (e.g. teachers’
knowledge and skills; support for teacher learning; and
school-based learning communities); (it} order, safety and
norms (labeled as “school learning climate”); (iii) parent-
school-community ties; and (iv) instructional guidance

(e.g. curriculum alignment and the nature of acaderic
demands). These dimensions shape the process of teaching
and learning. The authors underscore how their tesearch has
shown relational trust is the “glue” or the essential element
that coordinates and supports these four processes, which
are essential to effective school climate improvement (Bryk,
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Sebring, Allensworth, Luppescu, & Easton, 2010).

Summary

Schooi climate — by definition — reflects students, school
personnel’s, and parents experiences of school life socially,
emotionally, civically, ethically as well as academically. Over the
past two decades, vesearch studies from a range of historically
disparate fields (e.g risk prevention, health promotion,
character education, mental health, and social-emotional
learning) have identified research-based school improvement
guidelines that converge predictably to promote safe, cating,
responsive and participatory schools (American Psychological
Association, 200%; Centers for Disease Control, 2009;
Benninga et al., 2003; Berkowitz & Bier, 2005; Greenberg et
al,, 2003).

School climate matters, Positive and sustained school

climate is associated with and/or predictive of positive youth
development, effective risk prevention and health promotion
efforts, student learning and academic achievement, increased
student graduation rates, and teacher retention, These
research findings have contributed to the U.S. Department of
Education examining ways to use school climate and culture
as an organizing data-driven concept that recognizes the range
of pro-social efforts (e.g. character education, social emotional
learning, developmental assets, community schools) and risk
prevention/mental health promotion efforts that protect
children and promote essential social, emotional, ethical and
civic learning ( Jennings, 2009).
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Footnotes:

"The list of the factors noted above overlaps with recent
research by Osher and colleagues (Osher & Kendziora, in
press), who found four major factors in their school climate
reseatch: safety, challenge, support and social-emotional
learning, Felner and his colleagues (2003} have also conducted
extensive and sound school climate research for many years
(Felnet, Aber, Cauce, & Primavera, 1985; Felner ct al,,

2001}. The factors (in the following parentheses] that have
emerged from his work overfap with and support the four
major factors noted above: Safety (Clarity of Rules and
Expectations, Disciplinary Harshness, Safety Problems);
Relationships (Negative Peer Interactions, Positive Peer
Interactions, Participation in Decision Making, Support for
Cultaral Pluralism); Teaching and learning ( Teacher Support,
Instructional Innovation/Relevance, Student Commitment/
Achievement Orientation); and, the Institutional Environment
{Student Commitment) (Brand et al,, 2003). Other research
has underscored how the climate of the classroom colors and
shapes school climate (Koth, Bradshaw & Leaf, 2008).

iThis work overlaps with recent research findings about risk/
protective factors which the Search Institute has synthesized
into their “developmental assets” framework (Scales &
Rochlkepartain, 2003) and 21st Century skills (Partnership for
21st Century Skills, 2009). Each of these organizations have
synthesized important pro-social and risk prevention research
findings to develop models and instructional goals that
complement the social emotional learning/character education
research noted above.

Ifyou would like to receive abstracts for the
citations noted below or care fo share other
empirical school climate research studies that
have been published in peer-reviewed journals,
please write to info@schoolclimate.org.
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WESTPORT PUBLIC SCHOOLS

ELLIOTT LANDON 110 MYRTLE AVENUE
Superintendent of Schools WESTPORT, CONNECTICUT 06880
TELEPHONE: (203) 341-1025

FAX: (203) 341-1029

To: Members of the Board of Education
From: Elliott Landon

Subject: Acceptance of Gifts

Date: April 9, 2012

I am pleased to inform you that we have been offered two (2) generous gifts; one from the Long
Lots School PTA and the second, from the Staples High School PTA.

The gift from the Long Lots PTA is a Climbing Wall System and Cordless Mat Locking System
(that prevents unauthorized climbing from taking place) manufactured by Everlast Climbing
Industries, the same company that made and installed the “climbing wall” at Saugatuck several
years ago. Delivery and instalfation of the entire system will cost approximately $10,000. The
gift is a result of a very successful PTA Bingo Night that was held at Long Lots in March.

The second gift, from the Staples High School PTA, is a gift of a small washer/dryer to be housed in the
art area. The washer/dryer will be used for the purpose of washing and drying cloths that are used by
students and teachers as they work on art projects and also will be used by special education students
enrolled in our Life Skills program as part of their learning program. This gift has a value of $2,150.

I recommend acceptance of these gifts with gratitude and appreciation for these coniributions by
the Long Lots and Staples PTAs.

ADMINISTRATIVE RECOMMENDATION

Be It Resolved, That upon the recommendation of the Superintendent of Schools, the
Board of Education accepts with gratitude and appreciation a gift of $10,000 from the
Long Lots PTA to be used to purchase a Magna Relief-Feature Climbing Wall System and
Cordless Mat Locking System manufactured by Everlast Climbing Industries for
installation in the Long Lots School gymnasium; and, a gift valued at $2,150 from the
Staples High School PTA for the purchase of a washer/dryer to be installed in the art area
to be used by students enrolled in art courses and those enrolled in our Life Skills Program.

geceplanceofgitmemotoBOE, April 2012




WESTPORT PUBLIC SCHOOLS

Westport Technology Center

136 Riverside Avenue Natalie Carrignan
Westport, CT 06880 Director of Instructional Technology
203-341-1217 and District Testing Coordinator

Nataliecarrignani@westport.k12.ct.us

To: Elliott Landon
From: Natalie Carrignan, Lis Comm, Cynthia Gilchrest

Subject:  Technology for Instructional Purposes: Myths v. Facts
Date: April 9, 2012

There is an emerging narrative being circulated around town that propagates several myths and
draws conclusions based on inaccurate or incomplete information about the district’s internal
decision making process and long range plans for technology purchases. Below is an attempt to
share facts that are guiding the district’s planning.

Mpyth: Technology purchases do not directly affect students.
First and foremost- Curriculum drives our technology purchases.

In other words, we purchase instructional technology (infrastructure, hardware, software,
subscriptions) that allows the district curriculum to be taught in a more effective, efficient, and/or
more relevant way. We purchase technology that provides teachers with opportunities to teach
that would otherwise not be possible; assists students in deepening their understanding of the
curriculum and in making their learning process more interactive and personally connected;
provides multiple opportunities for students to develop and refine their critical thinking and
communication skills, to create solutions, to collaborate with others and to deepen their global
awareness and understanding; and, we also purchase assistive technology so that all students —
regular and special education alike -- can participate in the regular education curriculum to the
greatest extent possible and/or to be able to meet their own personal educational goals.

Without technology there are certain courses we would not even be able to offer to students. For
example we would not be able to offer courses like Digital Darkroom, Music and Technology,
Computer Science (application programming), and next year's Digital Animation.

And we aim to do this in an equitable and systematic way that provides a reliable and consistent
environment in which both teachers and students can work without interruption.



Myth: The district is not looking ahead to how new technologies can be used and
has no long-range plan.

In August of 2011 the BOE put into the 2011-2012 BOE goals the development of a new 5-year
strategic tech plan.

GOAL: Continuous Improvement in Curriculum, Instruction and Assessment

Objective 1. Implement a plan of action that ensures that all students are equipped with
globally competitive learning skills.

-- Develop a five year strategic technology plan for curriculum and instruction to include
potential modifications to infrastructure, integration of student personal technology into
district programs, estimated purchasing requirements and re-allocation of resources.

A subcommittee of the Strategic Technology Commitiee has been conducting research and
preparing the 2012-2017 Strategic Technology Plan that will be presented to the Board of
Education for its review, consideration and approval in May 2012.

Mpyth: Technology saves money.

Technology can save money and increase productivity on the business and data side of education.
We take advantage of every opportunity that we can to engender savings and have, therefore, been
able to provide more services more productively with the same or fewer people in each office.

Technology does not save money on the instructional side of education. In fact in many instances
it may cost more to properly meet the instructional goals of the district, but we gain currency,
wider access, and higher quality. Case in point: We no longer purchase the book versions of
encyclopedias or research resources such as Opposing View Points; instead, we purchase online
versions. The versions are updated regularly and any student can access any page at home or at
school while other students are accessing the exact same page. The overall cost of the
subscriptions can exceed the total cost of the purchase of the hard copy books, yet this is a far
better way to handle resources than having a single copy of each volume sequestered in the library
and available to view “only at the reference table” during school hours.

Myth: The district is not moving fast enough toward digital textbooks.
We have when it has been deemed to be appropriate. For example:

¢ We no longer purchase textbooks for Physics courses (non-AP); instead, we utilize an
online service from the University of Texas.

e We no longer purchase textbooks for Biology courses (non-AP); instead, we use online
resources and a program that allows teachers to create their own quasi-textbooks.

e  We no longer purchase textbooks for Algebra I, Geometry, Algebra I, or Pre-Caiculus;
instead, we use Hey Math.

¢ We use Hey Math to provide customized lessons and simulations in grades 6-8 with
sophisticated materials that augment current textbooks in use.



¢ Beginning with the 2012-13 school year, we will no longer purchase hard copy textbooks
for 6™ grade social studies. The chosen textbook is online.

e The vast majority of social studies teachers use online resources as a component of their
courses. They use the textbooks more for homework. We are not yet at the point where
Internet-based resources are sufficient to have us abandon textbooks entirely in our social
studies courses.

o The same is true for all of the other subject areas at this time. Teachers continue to
evaluate online and digital resources and the processes in which they teach particular
concepts, to see if the manner in which they are teaching can be improved with technology.
They integrate what works and discard what does not.

The district gives the Westport curriculum top priority. We have never changed our curriculum to
match what a textbook provides; we choose only those textbooks and related materials that best
meet our curriculum needs.

Myth: Digital textbooks are cheaper.

Not always and usually not by much. There are two main types of textbooks, subject textbooks
and trade books (novels).

Apple announced that it will be selling textbooks for $14.99. It is not well announced, but when
asked directly, Apple representatives confirmed that the pricing model will be a subscription
model (think consumable workbooks). That means the books are $14.99 every year. Over 5 years
the total cost of the books will be $74.95. That is on average what we pay now, if not a bit more.
The benefit of using the digital textbooks when they become available is that they will always be
current; we will never have damaged or lost books; and, we will have available to us
comprehensive interactive resources that will enhance students’ learning experiences. The new 6"
grade social studies online text will cost us $60.00 over the five year lifespan; however, its pricing
model does not include any updates.

Textbook prices will most likely remain at the current level as Apple requires companies to give
them 30% of the profits.

Trade books, or novels, are free if they are in the public domain. Approximately 25 % of our
novels in the English department at the high school fall into that category. The others must still be
paid for, and the pricing model is fast changing. See some examples below:

Title Amazon Amazon Barnes & Noble | Barnes & Noble
paperback Kindle paperback Nook
The Secret Life of Bees | $10.20 $12.99 $9.60 $12.99
Catcher in the Rye $9.25 $3.50 $6.99 $4.95
The Pear! (Steinbeck) $10.40 $8.99 $9.00 $8.99




Mpyth: There are a multitude of digital textbooks available.

Not so. While there are many trade books available, Apple currently has only 9 textbooks
available for purchase. They have said that every major publisher is on board, but they give no
timelines as to when those books will be available.

Pearson’s road map is for one textbook in each subject area to be published by 2014. They are
planning on having all titles published within the next 5 years. Most publishers are currently
working towards converting their content from Flash, which does not play on 10S devices (Mac,
iPad, iPod), to HTML 5, betore they can publish on iTunes.

Myth: It would be effective for all students to bring their own personal learning
devices to class because the school infrastructure is ready for it.

Not so. As of right now, much of our curriculum and in fact much of the educational software is
not browser-based so it is NOT available to students who bring in their own laptops. We have
been changing over to software that is browser-based for several years now, but much of that is
Flash-based and it will not work on i0S devices. We move as fast as the industry will meet our
curriculum needs. Next year one big step we are taking is moving from machine-based office
productivity software to Google Apps for Educators.

In terms of wireless infrastructure we need to upgrade the capacity of the wireless network at
Staples High School. We need to install wireless at two of our elementary schools. We need to
build in redundancy of the wireless network for all schools, and we need to be able to set access to
the network based on user and device. We will also have to devise charging stations or some
other method of ensuring there is enough power available to students as they move from class to
class throughout the day. (The school laptops are charged through a cart that is continuously
plugged in, including during passing periods.)

Mpyth: We are not continuously evaluating technology.

Not true. The technology department researches, evaluates, and pilots products to determine
current issues or needs. For example, the department evaluated competing wireless products for
the anticipated Staples wireless network replacement. As a result of this effort, we chose a
program that will allow students to access both their personal and school network drives from
home.

Teachers evaluate and pilot various software programs and devices. For example teachers are
evaluating Nooks, Kindles, and iPads. Teachers have evaluated programs for math, reading, and
research which are now being used system wide. Library media specialists work with teachers on
different grade levels to evaluate the quality of online resources and subscriptions.

Administrators evaluate and pilot various software programs and devices as well. For example,
our administrators have evaluated several data mining programs that allow for easier access to data
for curriculum teams. They have evaluated programs for parent communication and curriculum
mapping that will be implemented throughout the district. They also work alongside teachers in
evaluating educational programs.



Myth: We are not clearly priovritizing technology purchases.

Not true. We look at our current curriculum and anticipate what will be needed in the future, For
example:

e  We review which classes will need to have updated machines or software in order to keep
functioning. The language and music classes are examples.

¢ We look at any new classes that will need additional materials and support such as the
revised 6" grade social studies classes or Singapore math.

¢ We look at equity in delivery of instruction. Are there any new classrooms that need
equipment? Is there an increase in class size where the labs need more computers?

¢ We look at the school priorities. What are their teachers struggling with? Are there enough
laptops and quality online resources for students to conduct research? Are there
Smartboards in every space where instructional leaders can make use of them with
students? Do teachers need more cameras to document student work and allow students to
create presentations?

e We look at what must be done in terms of replacement to maintain a reliable learning
environment.

We do look at how to be frugal and make the best uses of resources, but we do not make
technology decisions for the sake of budget, but rather for the sake of the education of our
students.

Myth: Cheap machines are just fine.

Not so. The laptops used by students are used everyday, all day. They are constantly being
handied and moved by children and as a result they need to be able to sustain themselves. Five to
eight students use the same laptop in one day. All of this adds to the wear and tear on the
machines.

We do purchase the lower end of the commercial grade laptops with 4 GB of memory AND an
upgrade to a 9-cell battery. This battery is needed to last for the majority of the school day, if not
the entire school day. The purchasing is based on a specific replacement cycle; every three years
for the high school and middle schools, and every 4 years for the elementary schools. Commercial
grade laptops provide the same internal hardware allowing for imaging and deployment software
to be used, reducing the size of the technician force needed. These decisions are based on best
practices for the number of computers serviced by the district and are based upon
recommendations made by the community members of our Strategic Technology Committee who
are experts in the industry.

Mpyth: We are not getting the best price on the laptops we do purchase.

We endeavor to ensure we receive the best prices. First, we receive educational pricing on our
equipment which saves between 10% and 20% off of MSRP. Second, we go out to bid and follow
the town bidding guidelines every year. Third, we purchase all of the machines at once so we can
get the best deal on a bulk purchase.



Mpyth: All students have their own laptop or mobile device.

No, not all do. An overwhelming majority of students have access to technology, but most have
access to desktops, either Mac or PC, not laptops. And some families with multiple children have
devices that the family shares so not every child in the family has their own laptop or mobile
device 1o bring to school.

Based on the survey given to teachers in the fall, as part of our needs assessment for the 2012-
2017 5-Year Strategic Technology Plan and 2012-2015 State-driven Technology Plan, many
teachers are still requesting more laptops for student use. One reason is that not enough students
consistently bring their own devices to close the gap, and teachers need to be confident that the
equipment will be there when needed.

Because students do not bring their laptops every day it is not possible to have an exact number of
students with useable mobile devices, however we have some estimates we can share. Students
tend to bring in devices as the need arises as, for instance, when there is a big group project and
they want to have their own machines instead of having to share at school. High school students
bring in the most devices and second in number are the middle schools. John Dodig, principal of
Staples, did have his teachers survey their classes a year ago and they found that on average 60%
of students bring in their own laptops or other devices. In some subjects, such as science, the
percentages of students were as high as 80%.

Nearly 95% of the machines brought in by students are 108 devices. There are some who do bring
in Windows based laptops. Most elementary students do not bring in their own devices (a few
bring in Nooks or Kindles) because not every school has wireless, and the teachers are not yet
ready for the students to do so organizationally.

A small percentage of Westport students have no access. We do have a program that is sanctioned
by the BOE through a set of guidelines that allows the technology department to loan computers to
students in need. Students must qualify for free or reduced lunch status as set by federal
guidelines, Those students are given refurbished computers. We do not currently provide them
with a means of Internet access other than wireless at school. We will need to reconsider this once
the vast majority of our curriculum is presented through online means only.

Mpyth: The district has over-bought on laptops for students.

While the technology department is currently responsible for maintaining 10,000 pieces of
equipment including desktops and laptops, the number of laptops in each school is at the correct
level to get to a consistent 1:1 program in most cases WITH students bringing in their own devices
if the percentages above hold true.

No matter how many devices students bring in we will always need to have a certain number of
desktops with very specific curriculum software on them and we will need to provide laptops as
spares or as loaners for students as the circumstances warrant.




Level Total number | Total number of [Macs* |[Laptops* |Current % of students
of computers |Instructional Enrollment  |that can be
Computers assigned a laptop
High School [1172 963 73 490 1,829 27%
Middle 980 916 67 277 1,352 21%
School
Elementary [1564 1474 43 426 2,524 19%

The counts for each category or included within the total number of Instructional computers and
not in addition to the total number of Instructional Computers.

Myth: 21° century skills can be taught without technology.

Our district wide project, “Westport 2025: Meeting the Global Challenge,” focuses on four main

capacities that all students should graduate with: critical thinking, creativity, communication, and
global awareness. In order to develop these capacities students need multiple opportunities to
develop, practice, and refine their skills. Students need to be able to have large amounts of readily
accessible data to analyze, synthesize, and evaluate. They need many different types of formats in
which to create or creatively solve problems. They need to be able to communicate their thinking
and solutions with authentic audiences, and they need to understand how their thinking and that of
others affects their world. Communication is defined in many different ways now. Inaglobal
world, communication is not simply in traditional written or verbal formats. Our teaching
methodologies have to match the way students live. They’re digital natives, and we need to keep
up with the ways they acquire and share information. Without technology that is pervasive,
reliable, and relevant to teaching and learning the challenge cannot be met.




INTEROFFICE MEMORANDUM

TO: ELLIOTT LANDON
SUPERINTENDENT
FROM: NANCY J. HARRIS |
ASSISTANT SUPE
SUBJECT: MARCH QUARTJ
DATE: APRIL §, 2012
cC: F. MEILAN, BUDGET FILE

TENDENT FOR BUSINESS

Attached is the March Quarterly Report for the 2011-12 fiscal year which reflects a potential fund
balance of $23,790 through the end of the year. The potential balance represents a 0.02% budget
variation to the $98,095,118 Board of Education adopted 2011-2012 budget.

You will note that we have completed 9 of the 12 months of the fiscal year with three months of school
expenditures left in the year. This means that many of our expenditure projections continue as
preliminary. The differences between the “Adopted Budget” column and the “Adjusted Budget”
column reflect the administrative transfers made within each “line item” of the budget as the year has
progressed and specific expenditures have been modified.

We encumber salaries for all full time employees and expenditures for anticipated purchases. Those
encumbrances and expenditures account for 97.8% of the total budget.  Actual expenditures made to
date are 73.37% of total budget with encumbrances representing 24.43% of total budget. The
remaining 2.18% of the budget projection represents my best estimate of expenditures to be made
during the three months remaining in the fiscal year.

Salary accounts reflect several basic structural changes made to this budget. Several additional
elementary sections were opened in August to accommodate last minute student registrations, in
accordance with the class size guidelines, which caused the hiring of additional teachers and
paraprofessionals to support those sections. The use of long term substitute teachers has been very
high this year and we have transferred staff savings from absences to offset these costs. The current
potential fund balance of $242.,056 represents a 0.37% variation from the total salary budget.

The greatest unknowns at this time are the projected substitute and overtime costs {objects 150 — 156)
through the end of the year. T am currently projecting a deficit of $36,359 in this account grouping.
These accounts have the highest rate of volatility since staff attendance, workers compensation
injuries, overtime, illness, and pregnancy cannot be definitively estimated. A review of the prior three
years’ actual expenditure data reveals no pattern whatsoever.

The Board of Education’s Westport 2025 initiative has been a focal point of our Curriculum
Development (object 119) and Instructional Program Improvements (object 323) work this year. OQur
partnership with Teachers’ College of Columbia University has proven to be instrumental in
developing the basis of our new curriculum directions.

WESTPORT PUBLIC SCHOOLS
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The final cost of heating fuel (natural gas & oil) and electricity, which creates a potential fund balance
of $66,850, is still an unknown since the total projections are based on consumption through February.
As the Board is aware, the Board of Education and the Town purchase oil collaboratively, with the
Board of Education negotiating a BTU contract locking in oil/natural gas prices of $1.4743 per gallon
equivalent through June 30, 2012. We continue to project burning natural gas for the fiscal year.
Electricity generation rates have been stabilized until December 2012 under the “all in” electric
consortium contract we entered into at $0.0973 per kilowatt hour. The final fund balances depend on
our actual natural gas and electricity consumption which will be impacted by the winter/spring
temperatures and the extended use of our buildings. 1am projecting a deficit of $41,370 in Building
Projects (account 435) as we had significant costs associated with several mold remediation projects
throughout the district, most importantly at Bedford Middle School (BMS) where just before the start
of school we discovered improper installation of pipe insulation from the original construction project
caused by moisture build up in the ceilings of the lower pods which required immediate attention and
re-insulation. Mold was also discovered later in the fall at BMS, caused by insufficient structural steel
associated with the original construction project that supports the corridor window walls opposite the
auditorium, which required remediation and will require structural changes to the window support
design over the summer.

After transferring $126,000 into the diesel fuel account for our school buses (object 517) we are
projecting a budget shortfall of $2,104. The increased cost is caused by the price of fuel that
skyrocketed from 2010-11 to 2011-12.

The special education tuition accounts reflect a potential deficit of $218,122 net of the Special
Education Excess Cost Grants from the State Department of Education. The cost of placing special
needs students into out of district placements includes tuition costs of $3,218,346 and transportation
costs of $386,530. These costs have been reduced by the payment of $607,747 in February for the
Excess Cost Grants to offset extraordinary education costs for many of our special needs students. 1
have estimated that an additional $202,000 of reimbursement will be received in June and credited to
tuition and transportation upon receipt.

Listed below is a summary of the Line Item projected balances:

LINE ITEM PROJECTED BALANCE
Total Salaries $ 242,056
Total Benefits 26,943
Total Purchased Services (61,528)
Total Property Services (1,752)
Total Other Purchased Services (192,103)
Total Supplies and Materials 25415
Total Equipment (11,411)
Total Other (3,830)
Projected Balance (Deficit) $ 23,790

This projection reflects a possible fund balance of $23,790.
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Please note the following as you review the projections (object code provided for reference):

Salaries:

¢ A variety of certified and non-certified staff have been on paid and unpaid leave throughout the
year. Substitutes filling in have been charged to the certified and non-certified substitute accounts
{object 151 - 155) and overtime to compensate for loss of custodial staff has been charged to the
overtime account (object 156)

¢ The in house special education Extended School Year (ESY) costs were charged to the respective
salary accounts this year and last year rather than charging these costs as Tuition — Summer
Programs (object 569) through Continuing Education.

Benefits:

¢ Our Unemployment costs continue to run higher than budgeted (object 250), a reflection of the
layoffs to personnel we have been required to make over the past two years.

¢ Our Workers’ Compensation (object 260) experience reflects several costly work related accidents

Confracted Services:

¢ Based on budget discussions for 2011-2012, we did not add an additional group of interns (object
322) for the January — March cycle.

+ We continue to use technical experts in the Other Professional Technical Services (object 330) to
assist in ongoing mold remediation and testing.

Property Services:
¢+ We are closely monitoring the costs and consumption of electricity and fuel oil/natural gas as noted
above. (objects 413, 414 & 415)

Other Purchased Services:

¢ Special Education transportation and tuition expenditures have been reduced to reflect receipt of
the estimated State Excess Cost Grant funds. (objects 513 & 560) and reflect the reduction in state
funding for the high cost student placements made to public and private educational institutions.

I welcome the opportunity to review this projection with you.

Aftachments
NIJH:abm
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